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Colleagues,
The Assessment Toolkit is a resource which grew out of the desire to provide every teacher in the district with a clear set of guidelines for determining a student’s reading level. The project grew in scope as it developed. We are now pleased to offer a detailed and comprehensive approach to determining where the student is in the reading process along with a set of tools and guidelines for assessing and managing student reading achievement. 
Periodically additional resources to assist teachers will be included, so please check back.  Also, we welcome your feedback.  If you have any questions or suggestions for material that you would like to see included, please contact us at assessment@ppsd.org.

Jon Mickelson

Four Types of Assessment

There are four types of assessment needed to inform both programmatic and

instructional decisions. These are: screening, diagnosis, progress monitoring, and

outcome, which are described below. Together, evaluation of the results of these four

types of assessment informs and directs the selection and utilization of resources and

materials, assists practitioners in determining appropriate teaching strategies, and

increases the likelihood that all students will receive optimal instruction.

Screening

Predicts which students are likely to experience difficulty.

Identifies students who are at-risk and in need of further

diagnostic assessment(s) and/or additional interventions.

Screen and review the achievement of every student, every year to distinguish those

students who are succeeding or will continue to succeed with the regular instruction from

those who may need additional assistance by using performance on statewide assessment,

local assessment data, portfolios, student records, PLP, etc.

Diagnosis

Provides more detailed information about a student who

has been identified as being “at-risk” at any time during the year.

Provides more precise and in-depth analysis of a student’s

strengths, weaknesses; frames instruction for the particular student.

Determines more specifically problematic areas for the student.

Analyze assessment and other relevant data to inform appropriately designed instruction

(e.g. PLP or targeted intervention).

Progress Monitoring

Three Types of progress Monitoring:

1. Intervention progress monitoring occurs frequently (weekly, bi-weekly, monthly)

for students with intervention plans. The results of this type of progress

monitoring inform instructional decisions (e.g. the PLP process is used for

reading interventions) and shows the effectiveness of the interventions.

2. Classroom level progress monitoring is on-going and includes tasks typically used

during the instructional process (curriculum embedded). It measures student’s

learning based on systematic observation and guides the specifics of instruction

within the curriculum.

3. District/School level progress monitoring provides evidence to make informed

district/school decisions for resource allocations, professional development

planning/ implementation, program planning and evaluation.

The primary differences between classroom and intervention progress monitoring (i.e.targeted and PLP students) are the specificity of the progress monitoring assessment selected for use, as well as the frequency of administration and analysis.

Outcome

Provides broader information about programs and student learning.

Leads to program evaluation, which in turn, influences the

      selection and utilization of resources, materials, and personnel.

Provides data about what has been accomplished over a

      period of time.

(i.e. Collectively reading assessments measure progress in each of the five areas of instruction: phonemic awareness, phonics, vocabulary development, fluency, and text comprehension).

No single instrument can provide a comprehensive view. The Rhode Island Department

of Elementary and Secondary Education advocates a variety of formal and informal

assessments, some of which should be performance-based. These assessments should be

integrated into the curriculum to provide the total picture of student learning. Analytic

examination of student work is one method of assessment that allows teachers to

determine the direction of future instruction. When conducted collaboratively, this

process provides a basis for reflective dialogue on what students understand.

Refer to the Rhode Island Personal Literacy Plan (PLP) Guidelines 2005 and in the Initial Guidance for Literacy (4.0) and Graduation by Proficiency (6.0) Components of the Regulations of the Board of Regents for Elementary and Secondary Education regarding Public High Schools and Ensuring Literacy for Students Entering High School for more detailed information.

Overview of the District Assessment Program
On the following pages you will find an overview of the Providence Public Schools’ District Assessment Program. This table reviews all the assessments that are required districtwide, why they are given, which populations take them, and how the results are reported. This table is available on the Office of Research, Assessment, and Evaluation (RAE) Data Web (http://www.providenceschools.org/assessments/). 
District Assessment Program Overview
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	Assessment Tool
	
	rationale
	population tested/dates
	reporting results

	PALS-K

Screening, Diagnostic,

Progress- monitoring
	District:   

School:    

Teacher:   
	Monitors progress, patterns and trends in early literacy achievement, used for program evaluation, informs district decisions, identifies content for district PD, used to identify students for summer “Ramp-Up” program, tracks student performance over time and grade to grade for both individual students and entire grade levels across district 

Monitors progress and patterns in early literacy achievement within school, used to assess the level of implementation of district 

programs, informs decisions such as grouping for the following year, identifies content for school based PD, tracks student performance over 

time and grade to grade for both individual students and entire grade levels within the school

Identifies students not meeting the benchmarks for successful reading, measures achievement in discreet early literacy skills, provides  

diagnostic information for each child, informs targeted instruction, informs PLP process, January testing gives teachers 
direction for adjusting instruction, identifies gaps in instruction
	All K students

October

January 

May
	Norm-referenced

Numerical raw scores 

Measured against benchmarks

	PALS 1-3
Screening, Diagnostic

Progress -monitoring
	District:   

School:    

Teacher:
	Monitors progress, patterns and trends in early literacy achievement, used for evaluation of programs, informs district decisions, 

 identifies content for district PD, used to identify students for summer “Ramp-Up” program, tracks student performance over time and grade to grade for both individual and entire grade levels across district  

Monitors progress and patterns in early literacy achievement within a school, used to assess the level of implementation of district 

programs, informs decisions such as grouping for following year, identifies content for school based PD, tracks student performance over 

time/grade to grade for both individual students and entire grade levels within the school  

Identifies students not meeting the benchmarks for successful reading, measures achievement in discreet early literacy skills, provides  

diagnostic information for each child, informs targeted instruction, informs PLP process, January testing gives teachers 
direction for adjusting instruction, identifies gaps in instruction
	All students
Grades 1-3
September

January: optional for 2nd and 3rd grade students meeting fall benchmark
May
	Norm-referenced

Numerical raw scores 

Measured against benchmarks

	Critical Performance 

Assessments 
Screening Diagnostic

Progress- monitoring
	District:   

School:    

Teacher:
	Monitors progress in knowledge, skills and strategies, monitors language acquisition for students in program, used to evaluate program effectiveness, used to screen, place and transition students in program, inform exiting decisions, inform district PD, tracks student performance over  time and grade to grade for both individual students and entire grade levels across district, monitors students in program and also students exited from program for two additional years  

Monitors progress in knowledge, skills, strategies and language acquisition, inform school PD, inform content for school based decision making 

Provides systematic, continuous and embedded assessment, monitors language acquisition skills, informs instruction, identifies gaps in instruction, informs targeted instruction, supports PLP process         
	All K-12 ELL students

Including monitored students

Quarterly
	Standard based

Rubric scores,

sample of narrative writing by student

	ACCESS
	District:   

School:    

Teacher:
	State mandated English language proficiency test, designed to measure English language learners’ social and academic proficiency, identifies English language proficiency of students identified as ELL students in program within the district, identifies students who may be candidates for ESL/Bilingual services, used for evaluation of program, provides data for meeting federal and statutory requirements with respect to student assessments, informs district decisions

Provides English proficiency of students within the building, informs school based decisions, identifies content for school based PD

Provides information about students’ English language development, provides information for targeted instruction, assists in decision making concerning exiting students form ELL programs into general education, supports PLPs
	All ELL students

Yearly
	Standards-based criterion- referenced

	Interim Assessments
Diagnostic,

Progress-monitoring

Outcome
	District:   

School:    

Teacher:
	Provides detailed information about student achievement in GLE/GSE instructional strands, identifies patterns in achievement, used for evaluation of district programs, informs district decisions, identifies content for district PD, tracks student performance over time 

Provides detailed information about student achievement in terms of GLE/GSE instructional strands, monitors progress and patterns of  

achievement within school, identifies gaps in instruction, informs decisions, identifies content for school based PD, identifies gaps in instruction, tracks student performance over time and grade to grade 

Identifies students not meeting GLE/GSE expectations for reading, writing and math, provides diagnostic information by identifying content of difficulty, informs targeted instruction, informs PLP process, identifies gaps in instruction, monitors progress over time for each child, provides cumulative report at the end of the year and detailed report for receiving teacher/school                
	All students 

Grades 1-10
At district determined intervals 
	Standards-based, 
Curriculum-referenced
Performance on strands and individual item analysis 

	SAT RF
Outcome
	District:   

School:    

Teacher:
	Standardized assessment required for evaluation of RF initiative, used to evaluate district programs, provides opportunity to compare district achievement with national norms, informs district decisions about curriculum, supports content selected for district PD, tracks student performance over time and grade to grade 

Identifies student performance in early literacy achievement within the building, provides performance levels, identifies gaps in 

instruction, informs decisions, supports content selected for building PD, tracks student performance over time and grade to grade 

Provides student performance level in the five key areas for successful reading: phonics, phonemic awareness, vocabulary, comprehension & fluency (fluency is assessed only in RF schools at this time),  monitors progress over time for each child, validates and informs targeted instruction and the PLP process   
	All students

Grades K-3
	Norm-referenced

Percentiles

Performance levels: 

AGL: At grade level 

NAS: Needs additional    

          support

NSI:  Needs substantial 

          intervention

	SAT 10

Outcome

	District:   

School:    

Teacher:
	Provides opportunity to compare district achievement in math with national norms, provides information about math proficiency across the district,  evaluation of district program, informs district decisions about math curriculum, identifies content for district PD, track student proficiency in math over time and grade to grade 
Reports proficiency in math within building, provides information to help assess implementation of district program, informs decisions, identifies content for school PD, tracks student proficiency in math over time and grade to grade
Provides detailed breakdown of skills performance, identifies students not meeting expectations in area of math, identifies gaps in instruction, informs targeted instruction,  monitors progress across grades for each child 
	All students 

Grades

 4-10 ,12
	Norm-referenced
Percentiles

Performance Levels:

Advanced

Proficient

Basic

Below Basic

	GRADE
Screening, Diagnostic,

Outcome
	District:   

School:    

Teacher:
	At this time Grade is not used at the District level.

May be used to measure reading proficiency, provide student levels, identify progress and patterns in literacy achievement, to assess implementation of district programs, to inform school decisions, to identify content for school based PD, track student performance over time and grade to grade 

May be used to identify student performance levels, provide diagnostic information, inform targeted instruction, inform PLP process, identify gaps in instruction
	As requested:

Grades 4-10
	Norm-referenced
Variety of reports are available

Results reported in stanine scores for subtests and for total test

 

	NECAP
Outcome
	District:   

School:    

Teacher:
	Required state on-demand testing, designed to “capture big ideas” in content, provides student performance levels in content of reading, writing and mathematics, informs district decisions concerning curriculum, identifies content for district PD, track district performance over time  

Provide student proficiency in GLEs/GSEs for reading writing and mathematics, identifies patterns of achievement, informs school decisions, identifies content for school based PD, identifies gaps in instruction

Provide student proficiency in GLEs/GSEs for reading writing and mathematics, identifies content for school based PD, identifies gaps in instruction informs classroom instruction
	All students Grades 3-8

October
	Standards-based

Performance Levels:

Proficient with Distinction
Proficient

Partially Proficient

Substantially Below Proficient

	NSRE
Outcome
	District:   

School:    

Teacher:
	State test for accountability 

Provides limited instructional information

Provides limited instructional information
	All grade 11 students

Spring


	Standards-based

Performance levels:
5: Meets standard with 

    honors

4: Meets standard

3: Almost meets standard

2. Below standard

1: Little evidence of 

    achievement

0: No score
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Section 1

Determining Reading Levels:  Overview


Teachers need to know student reading levels:

· to group for instruction

· to place in an appropriate text

· to determine baseline data
· to inform instruction 
· to provide information to share with parents and staff when appropriate
To be successful in school, students must be able to read at their grade level. That is, students should read grade level material accurately, fluently and with comprehension. To best support students to read increasingly challenging material, teachers must assess the range of a student’s reading behaviors and then make teaching decisions based on those behaviors. 

For the purpose of explicit instruction, it is best to work with a passage or text that provides 

“a small amount of challenge so that the reader will engage in some kind of problem solving” (Fountas & Pinnell, 2002.)  That is, teachers must first find a student’s instructional level (guided reading level.)


The following briefly describes the three levels of reading and their characteristics.  

Independent Reading Level:  
Relatively easy text, the highest level at  

                                          


which a student can read accurately, fluently 




 
and with good comprehension without assistance.

Instructional Reading Level: 
Challenging but manageable text, the highest level at which a student benefits from instructional support from the teacher.  Student may be challenged by some words or ideas but with support can read the text accurately and fluently enough to maintain comprehension. 

   Frustration Reading Level: 
Difficult text for the reader, the level at which a student is likely to be frustrated, even with instructional support.  Text is so difficult that student reading is disrupted by the inability to read words accurately or fluently and thus impedes comprehension.





Fluency and comprehension are two key criteria for identifying reading levels.
Fluency
Fluency is the ability to read a text accurately, quickly and with smoothness and expression (RIDE, PreK-12 Literacy Policy, 2005). Fluency has three dimensions: accuracy, automaticity, and prosody. 
Research recently has begun to consider fluency a major focus for reading instruction.  Furthermore, intervention research is suggesting that instruction in decoding skills, phonemic awareness, and phonics is critical; however, instruction in these three components is not sufficient to improve fluency.  Because of that, fluency must be explicitly addressed.  In addition, there is much evidence that rapid and accurate word recognition or automaticity is essential for reading comprehension (Rathvon, 2004).  This also includes reading in phrases and with appropriate expression.  
1. ACCURACY:
Accuracy is the ability to decode or recognize words in text.  Below is the   

numerical range of accuracy for each reading level.

	 Independent Level:
	95% - 100% accuracy, with fluency and good comprehension 

	 Instructional Level:
	90% - 94% accuracy, with some fluency and/or some comprehension


	Frustration Level:
	80%-89% accuracy,  too difficult for instruction


2. Automaticity:

Automaticity or automatic processing refers to accurate, speedy word recognition.  While automaticity is necessary, it is not sufficient for successful reading (RIDE, PreK-12 Literacy Policy, 2005).  Please note that automaticity does not refer to expression.
Reading Rate: Reading rate is the number of words read correctly per minute. To calculate a student’s reading rate, select a passage at the student’s grade level, have the student read the passage and take a running record for one minute, marking the errors.  Count the words read correctly or WCPM. Compare that number to the reading rates found in the chart below which provides rates across the year (The Fluent Reader, 2003) along with the end of grade level ranges found in the GLEs.  If the student is “significantly below the norm (say, more than 20% below)” this would mean that the student has not yet achieved an adequate level of fluency in his/her oral reading. (The Fluent Reader, 2003)



Reading Rate Expectations

	Grade
	Fall

(Rasinski)
	Winter

(Rasinski)
	Spring

(Rasinski)*
	R. I. GLEs

(end of year expectations)

	K
	NA
	NA
	NA
	NA

	1
	----
	----
	60
	50-80

	2
	53
	78
	94
	80-100

	3
	79
	93
	114
	90-120

	4
	99
	112
	118
	115-140

	5
	105
	118
	128
	125-150

	6
	115
	132
	145
	135-160

	7
	147
	158
	167
	140-175

	8
	156
	167
	171
	150-180


A Word about…Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
DIBELS (Good & Kaminski, 2002) is a measure that was developed with the intent to support assessment in the area of fluency and rapid naming.  
DIBELS consists of several individually administered fluency-based measures or probes designed for screening and for progress monitoring.  “This screening should begin as early as kindergarten.  Knowledge of letters and awareness of speech sounds in words (phoneme awareness) and the ability to link the two (the alphabetic principal) are prerequisites for early reading which can  and should be measured before children learn to read (Good and Kaminski, 2002).  By using these probes children at risk can be identified.  With DIBELS or other similar tools, the area of challenge is identified allowing teachers to intervene immediately.  
Here is a list of the Benchmark assessments available through DIBELS.  Benchmarks are administered three times a year.  The progress-monitoring assessments are used when teachers need to measure student response to intervention.

1. Initial Sound Fluency (measures the ability to identify, isolate and pronounce orally the first sound of a word)


2.
Letter Name Fluency (a powerful indicator of risk for reading failure)


3.
Phoneme Segmentation Fluency (a direct measure of phoneme awareness)

4. Nonsense Word Fluency (measures the ability to link letters with sounds)

5. Oral Reading Fluency (measures accuracy and speed in oral reading 

6. Retell Fluency (designed as a check on comprehension)
7. Word Use Fluency (assess vocabulary knowledge and expressive language)
While DIBELS is currently being used in Reading First Schools in grades K-3 and also in some Special Education settings, DIBELS is available to all teachers.  More information about DIBELS and access to all DIBELS materials is available at no cost on the DIBELS homepage:  http://dibels.uoregon.edu/.   When visiting this site for materials, you will be prompted for a user name and a password.  All visitors may use the following username and password:
Username: 
dibelsuser




Password:
980679
3.  Prosody


Prosody refers to reading with smoothness, phrasing and expression.  


Readers should be able to pause appropriately, change emphasis or tone 


and read punctuation.

        multi-dimensional rubrics: grades k-12

1. pals Fluency Rating Guide: This description of fluency behaviors is used 
      in the PALS screening for K-3 students.                                   

	Level 1
	Laborious, word-by-word reading delivered in a monotone that lacks expression.

	Level 2
	Moderately paced but uses awkward phrasing.  Reading is not fluent but is not laborious or word-byword either. 

	Level 3
	Seems adequately paced and delivered in meaningful phrases Reading is very expressive and fluent. 



2. The NAEP (National Assessment of Educational Progress) Oral Fluency Scale was created for research sponsored by the United States Department of Education.  The results showed a correlation between the rubric and students’ performance on a silent reading test.  Students scoring high on the rubric, that is a score of either a three or four, also scored high in comprehension (McKenna and Stahl, 2003).  The NAEP Scale with directions is included in the Resources section. 

The NAEP Oral Reading Fluency Scale*
Level 4
Reads primarily in larger, meaningful phrase groups.  Although some regressions, repetitions, and deviations from text may be present, these do not appear to detract from the overall structure of the story.  Preservation of the author’s syntax is consistent.  Some or most of the story is read with expressive interpretation.

Level 3
Reads primarily in three- or four-word phrase groups.  Some smaller groupings may be present.  However, the majority of phrasing seems appropriate and preserves the syntax of the author.  Little or no expressive interpretation is present
Level 2
Reads primarily in two-word phrases with some three- or four-word groupings.  Some word-by-word reading may be present.  Word groupings may seem awkward and unrelated to larger content of sentence or passage.

Level 1
Reads primarily word by word.  Occasional two-word or three-word phrases may occur, but these are infrequent and/or they do not preserve meaningful syntax.



*Note: From Rhode Island Pre-K-12 Literacy Policy First Edition and U.S. Department of Education, 



National Center for Education Statistics by G.S. Pinnell, J. J. Pikulski, K.K. Wixson, J.R. Campbell, P.B. Gough, 


& A.S. Beatty, 1995, p. 15

comprehension
Comprehending, the goal of reading, is a complex task which requires that students effectively use several strategies simultaneously.  They must actively engage in “determining the word meanings, integrating prior knowledge, predicting, inferring, and monitoring understanding” (U.S. Department of Education, Reading First Notebook Newsletter, Summer 2006).  In addition students must develop the “many skills which are the necessary foundation for comprehension such as phonemic awareness, decoding and word recognition, fluent reading, and the ability to access prior knowledge (U.S. Department of Education, Reading First Notebook Newsletter, Summer 2006).  


Research is showing that teaching for comprehension must begin early in a student’s school career and is a critical component at every grade level (Moore & Lon, Teaching Reading in Pre-K-2, 2005).  Comprehension instruction should be direct and explicit in order to support students as they read increasingly challenging text. 

Things to remember:

After administering running records for accuracy, fluency, and reading rate, teachers must then assess student comprehension.  Reading the words correctly in a passage does not mean a student understands what he/she has read.

· Comprehension can be measured in several ways such as responding to both literal and inferential questions about the text, summarizing the story, or retelling the story. 

· Reading Workshop provides a structure for teachers to assess comprehension through conferring with individual students or small groups of students. 

· Conferring gives teachers the opportunity to assess a student’s understanding of a text:  Which strategies does the student use?  Are there confusions about the text?  Is the vocabulary in the text impeding comprehension?  Is the text too difficult? How should instruction be adjusted?
· Teachers collect information from observations and conversations by using a system 

       of 
anecdotal records.  

Anecdotal records:

· help the teacher determine a focus for teaching

· include reading behaviors, strategies attempted, etc. 

· may be reviewed at a later time or shared with parents 



            and support staff as appropriate
After administering running records for accuracy, fluency, and reading rate, teachers must then assess student comprehension.  Reading the words correctly in a passage does not mean a student understands what he /she has read.
	Please Note:

Decoding, accuracy, and fluency skills are taught in K-1 along with comprehension.  In grades 2 -12, while there may be direct instruction for decoding, accuracy and fluency, there is a strong need to provide explicit comprehension instruction in all content areas.  
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Section 2

Determining Reading Levels:  procedures


what are district expectations?
· The District Pacing Chart K-6 serves as a guide for elementary grade level expectations across the school year.  The format of the chart (see Resources) includes both independent and instructional levels using Fountas and Pinnell Text Levels. The chart details the range of expectations through text levels and thus helps teachers better gauge
 student progress over time.

  Appropriate reading level expectations for secondary students can be determined by referencing    

  the GLE’s/GSEs.  Student performance on the Stanford 10 assessment is a valuable reference. 

· A Multidimensional Reference for End of Year Reading Levels, (see Resources), grades K-6 and 6-12 respectively, compiles information for several dimensions onto one sheet. While components are addressed in more detail in the sections that follow, teachers will find that this chart is an easy-to-read representation of expectations for end of grade text level, oral reading rate, fluency, accuracy, and comprehension.  
where to begin?

If a student were to arrive with no records, there are several ways to estimate where that student’s reading level falls.  One way is to administer an automatic word recognition assessment.  A second way is to administer a running record and a third way is to use a Developmental Spelling Inventory. 
In this section the first two will be addressed.  More information using a Developmental Spelling Inventory will be included at a later time.
1.  automatic word recognition: 

Research has demonstrated a strong correlation between a student’s ability to read words correctly from a graded list and reading comprehension.  Recognizing words correctly and automatically is a necessary skill that allows students to concentrate on understanding the text.  

Teachers of K-3 students may administer the (see Resources).  For students in higher grades, teachers may use the San Diego Quick Assessment (see Resources).  The Fry Sight Word Inventory and the Test of Word Reading Efficiency are two additional tools that may be used.  Both are found in Teaching Phonics and Word Study in the Intermediate Grades by Wiley Blevins.



It is important to remember two things: 
1. Identification of high frequency words must be automatic. It should take no longer than one second to correctly identify a high frequency word.  Automaticity is the key - students should not be decoding the words.
2. The method provides only an estimate of a student’s reading level.  It does provide the teacher with knowledge of where to begin assessing that student. 
Sample of automatic word recognition correlation:


	No. of Dolch Words Recognized     
	Estimated Reading Level
	Where to Begin Assessing

	0-75 words
	Pre-primer
	Level B

	76-120 word
	Primer
	Level D

	121-170 words
	1st Year
	Level G

	171- 210 words
	2nd Year
	Level K

	Above 210 words
	3rd Year +
	Level N


2.  Running Records:   a record of reading behaviors
Another way to estimate an reading level for a student with no records or for progress monitoring purposes is to take a running record.  A running record is a teacher’s observation of what a student 
does when asked to read a particular text.  This allows teachers to determine how well the student 
reads the text by considering the student’s accuracy rate, fluency rate, and comprehension level. 
	1. Select a passage from a leveled text with 100 to 200 words, less than 100 words for Kindergarten and beginning grade one.  Use an appropriate text for that grade and time of year.**
2. A record of the student’s oral reading is taken on a copy of the text or a blank sheet 
as he/she reads aloud.  Instructions for taking and analyzing running records may be found in Section 5:Resources.  
3. During the running record, time the reading.  Set the stop watch for one minute. 
At the end of one minute enter a slash after the last word read.  Allow the student to continue reading.

4. At the end of the text, the student either retells the story or answers comprehension 
      questions.  To assess comprehension after the student reads the text, 
      teachers may use the Retelling Analytic Scale provided at the end of this section or prepared   

      questions, including literal and inferential questions. 

5. Calculate accuracy, reading rate, and comprehension.  Indicate fluency level 
      using NAEP Fluency Scale or the PALS Fluency Rubric.  
6. Using this information, determine if this passage is too easy, too difficult, or appropriate for reading instruction. 
              Independent: 95% or better accuracy with a fluency rating of 3/4 using NAEP or 2/3 

                                     using PALS, and score of 10-12 on the Retelling Analytic Scale(see Resources)
              Instructional:  90% - 94% accuracy with a fluency rating of 2/3 using NAEP or 2

                                     using PALS, and score of 7-9 on the Retelling Analytic Scale

              Too difficult:  89% or less accuracy with a fluency rating of 1 using NAEP or 1 

                                     using PALS, and score of 6 or below on the Retelling Analytic Scale

            If the text does not reflect the appropriate level, use the information to gauge 

      where a student’s level could be, and repeat the process.

7. Reflecting on a student’s oral reading is necessary in that it provides helpful information 

      for informing/adjusting instruction.
 Reflections:  Looking at the running record… 
                              What is the student doing well?

                                    Where does the student need support?

                                    What is impeding comprehension?

                                             Is it accuracy?                                                   
                                             Is it fluency?

                                             Is it comprehension at a literal level? at a deeper level? 


**Teachers may use the Flynt-Cooter, DRA, or Rigby passages for this process.
Assessment Toolkit

Section 3

Determining Reading Levels:  analysis

Gathering information about the strategies a student uses to understand what he/she reads, successfully or not, is an on-going process which provides teachers with valuable information for instruction.
· Accuracy and fluency do not guarantee comprehension, but are necessary for comprehension to occur.
· Students must successfully read a wide variety of text including nonfiction at the independent level for accuracy, fluency, and comprehension in order to be considered independent at that level.

· Analyzed running records provide teachers with evidence of how a student is processing a text.  Information gleaned from running records informs the next steps for instruction and subsequent teaching decisions (see Resources).  
· Taking a timed running record to establish a student’s reading rate, that is, calculating the number of words read correctly per minute (WCPM) provides even more information for teaching decisions. Reading rate is one of the skills addressed in the Rhode Island Grade Level Expectations and must be assessed.
· A student’s reading level will change over time with explicit instruction and modeling by the teacher.  Therefore it is necessary for teachers to assess student progress often.
· Determining a student’s reading level is a task requiring teachers to reflect on more than one reading behavior. Some of the questions teachers will need to address are:  Does a student decode words accurately?  What strategies does a student use to problem solve unknown words?   Does a student read fluently and naturally?  
The following “IF…Then” chart identifies some possible situations and offers “next steps.”

	For all grades,

K-12
	If a student is reading with 90%-94% accuracy and good comprehension, but falls below the range for fluency…
	Then drop down to a lower level and teach strategies for fluency

	For all grades,

K-12
	If a student is reading with 95% or better accuracy, demonstrating good understanding of the text, but reading below the range for fluency…
	Then stay at that level and teach strategies for fluency

	For grades K-1
	If a student is reading within the range for fluency, with 90% - 94% accuracy, but not demonstrating good understanding of the text…
	Then keep the student working in that level, and teach comprehension strategies.  At this level, students need to learn how everything works together.

	For all grades K-1

Emergent Readers
	If a student is reading within or above the range for fluency, with 95% or better accuracy, and demonstrating good understanding of the text…
	Then move the student to the next higher text level for instruction.

	For grades K-12
	If a student is reading below the range for fluency with 89% or less accuracy, and lacks understanding of the text
	Then move to a lower level for instruction

	For grades 2 - 12

	If a student is reading within the range for fluency with 90% - 94% accuracy, but not demonstrating a good understanding of the text…


	Then drop the student down to his/her independent level and teach for comprehension strategies.

If students are reading with 90%-94% accuracy, it means that they are still spending cognitive energy decoding the text.  Dropping down to the independent level, frees them from using energy to decode – they can then concentrate on comprehension.


The following is a list of questions found in McKenna and Stahl’s Assessing for Reading Instruction, 2003.  These questions were developed to guide teachers as they work with their students.

	Questions for teachers to ask and answer as they assess their students reading proficiency:

· Is the child able to read texts at his/her grade level placement with automatic word recognition and adequate expression?

Does the child make use of context to monitor his/her reading?

Is the child fluent?

Does the child have adequate sight-word knowledge?

Does the child have adequate knowledge of decoding strategies?


Does the child have adequate phonological awareness?

· Is the child able to comprehend the language of the text?

Does the child have an adequate vocabulary for his/her age and grade?

Does the child have the background knowledge necessary to understand the passage?

Is the child able to use common text structures to aid in comprehension?

· Does the child have adequate knowledge of the purposes for reading and posses   

      strategies available to achieve those purposes?

What concepts of print does the child have?

Does the child have a set of strategies that can be used to achieve different 

purposes in reading?

What does the child view as the goal of reading in general?


Assessment Toolkit

Section 4
Management Forms
Teachers often use a variety of methods to record and compile data from classroom assessments and observations.  Included in this section are a number of forms that can be used to help organize information gleaned from assessments.  The items in this section are taken from several sources, including contributions by classroom teachers.  Although there is no right or wrong way to organize classroom information, sometimes, what works well for one teacher may be just what another teacher is looking for.  Often the most practical ways to manage data are developed by classroom teachers.   
Student Profiles
Student Profiles were developed at the request of classroom teachers who were looking for a more manageable way to view student assessment data from more than one source.  In response to this request, a one page form that includes a section for each of the assessments used was developed.  Although using Student Profiles is not required by the District, several versions are being provided for teachers to use.  Using Student Profiles will facilitate looking at student test data easier and thus better help guide and inform instruction. Forms included in this document were developed by both Reading First Coaches and Literacy Coaches in conjunction with the Office of Research, Assessment, and Evaluation.

	Assessment
	Fall
	Winter
	Spring

	PALS
	Score / Benchmark
	Score / Benchmark
	Score / Benchmark

	Letter Sounds
	
	
	

	Word List
	
	
	

	Spelling
	
	
	

	Summed Score
	
	
	

	
	
	
	

	SAT-RF
	
	
	

	phonemic awareness
	
	
	

	phonics
	
	
	

	vocabulary development
	
	
	

	reading fluency
	
	
	

	reading comprehension strategies
	
	
	

	speaking vocabulary
	
	
	

	oral reading fluency
	
	
	

	Interim Assessments

	

	OTHER

	


	MAC II

	

	ACCESS

	

	NECAP

	

	RUNNING RECORDS

	Quarter 1         Date: ____________ Level: ___

Title:__________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)


	Quarter 2         Date: ____________ Level: __

Title:____________________________ _____

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)


	Quarter 3          Date: ____________ Level: ___

Title:___________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
Cues Observed

(M,S,V)


	Quarter 4          Date: ____________ Level: ___

Title:___________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)



COMMENTS:  

	Assessment
	Fall
	Winter
	Spring

	PALS
	Score / Benchmark
	Score / Benchmark
	Score / Benchmark

	Letter Sounds
	
	
	

	Word List
	
	
	

	Spelling
	
	
	

	Summed Score
	
	
	

	
	
	
	

	SAT-10
	
	
	

	
	

	Interim Assessments

	

	GRADE

	


	MAC II

	Speaking
	Listening
	Reading
	Writing

	
	
	
	


	ACCESS

	

	NECAP

	

	RUNNING RECORDS

	Quarter One             Date: _______________

Title:____________________________ Level: __

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)


	Quarter Two             Date: _______________

Title:____________________________ Level: __

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)


	Quarter Three             Date: _______________

Title:____________________________ Level: __

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
Cues Observed

(M,S,V)


	Quarter Four            Date: _______________

Title:____________________________ Level: __

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)



	OTHER

	


	Assessment
	Fall
	Winter
	Spring

	PALS
	Score / Benchmark
	Score / Benchmark
	Score / Benchmark

	Letter Sounds
	
	
	

	Word List
	
	
	

	Spelling
	
	
	

	Summed Score
	
	
	

	Oral Reading
Level

No. of Errors

Min: Sec:

Fluency (1-3)

Comprehension
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	DIBELS Benchmark
	Score / Benchmark
	Score / Benchmark
	Score / Benchmark

	ISF
	
	
	

	LNF
	
	
	

	PSF
	
	
	

	NWF
	
	
	

	ORF
	
	
	

	PPVT
	
	
	

	standard score
	
	
	

	SAT-RF
	
	
	

	phonemic awareness
	
	
	

	phonics
	
	
	

	vocabulary development
	
	
	

	reading fluency
	
	
	

	reading comprehension strategies
	
	
	

	speaking vocabulary
	
	
	

	oral reading fluency
	
	
	


Additional Observations: 
______________________________________________
____________________________________________________________________________________________
	MAC II 

	


	ACCESS

	


	NECAP

	


	RUNNING RECORDS

	Quarter 1      Date: _______________ Level: ___

Title:____________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)


	Quarter 2      Date: _______________ Level: ___

Title:____________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)


	Quarter 3     Date: _______________ Level: ___

Title:___________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
Cues Observed

(M,S,V)


	Quarter 4       Date: _______________ Level: __

Title:___________________________________ 

words correct

words read
Accuracy Rate (%)
Fluency

(1,2,3)
 Cues Observed

(M,S,V)



	OTHER

	


	SAT-10

	
	

	Interim Assessments

	

	GRADE

	


	MAC II

	Speaking
	Listening
	Reading
	Writing

	
	
	
	

	ACCESS

	

	NECAP

	


	OTHER

	


Comments

	SAT-10

	
	

	Interim Assessments

	

	GRADE

	

	San Diego Quick Reading Assessment

	


Comments:
	MAC II

	

	ACCESS

	

	NECAP

	

	Developmental Reading Assessment

	


	OTHER

	


Status of the Class
Status of the Class is used by classroom teachers as a way of charting the growth in reading for their entire class.  Using this form helps teachers to see trends within their classroom.  As of September 2006, all teachers will report student reading levels to their principals in September and at the end of each quarter.  On the following pages, you will find the forms and directions for completing them.
directions for Reporting student reading levels
	Teachers:  Reporting Student Reading Levels to the Principal

  Teachers will complete the Status of the Class form and submit it to the building Principal in 

  September and at the end of each quarter. Teachers should maintain a copy for their records.

September Report 

Enter the information found on the Student Placement Card from the 

previous school semester:

· Independent and Instructional (guided reading) levels using the 

        Fountas and Pinnell Levels
· PLP and IEP status
Retention:  If student is repeating the grade, place an “R” before his/her name.
Quarterly Reports:  

Enter the end of quarter reading level for both Independent and 

Instructional (guided reading) levels using Fountas and Pinnell Levels.
Retention for June reporting:  if retention has been recommended in June, highlight the student’s name.
Intervention Status:

Students reading one year or less below level will need additional interventions: enter (A).             
Students reading more than one year below grade level will need intensive intervention:  enter (I).

If a student is reading at or above level, leave the space blank.

Clarification of terms for grades K-4:

                                    Additional intervention is the same as the PALS “support” category. 
               
           Intensive intervention is the same as the PALS “intensive support” category.               

PLP & IEP
Enter PLP only if student currently has a PLP. 

Enter IEP to indicate student currently has an IEP.

Complete the table at the bottom of the reporting sheet by entering the number of students reading at or above level, the number needing additional intervention, the number needing intensive intervention, the total number of students with PLPs, and the total number of students enrolled at that time.




	Principals:  Reporting Building Reading Levels to the Elementary Director

Using the information provided by classroom teachers, Principals will complete the 

School Report form and submit it to the Elementary Level Director.  Reports will be submitted in September, January and June.  
·  Enter the total number of students in each category by grade level.

·  Total the number of students included in each category.

Principals will maintain an Assessment Reporting Binder.  Copies of Status of the Class reports from all classrooms are to be organized by grade and then by quarter and kept in this binder along with the School Report: Reading Levels.  In addition, any other school assessment reports should be kept in the Assessment Reporting Binder.


Status of Class:  Reading Levels   Teacher   _______________________________     Grade/Room___________ 
Classroom Setting:    ___ESL    ___Bilingual    ___Dual Language    ___Special Education    ___Inclusion    ___General Ed.

	student name
	September
	November
	  January
	April
	June

	
	IR/GR
	A/I
	PLP

IEP
	IR/GR
	A/I
	PLP

IEP
	IR/GR
	A/I
	PLP

IEP
	IR/GR
	A/I
	PLP

IEP
	IR/GR
	A/I
	PLP

IEP

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Guide         IR/GR: Enter both Independent Reading Level and Guided Reading (Instructional) Level (Fountas & Pinnell)
                                         A/I:  Students reading one year or less below level will need additional interventions.  Enter (A)             

                                                     Students reading more than one year below grade level will need intensive intervention.  Enter (I)

                                PLP & IEP:  PLP & IEP:  If student currently has a PLP or IEP enter as appropriate. 
                                Retention:  For September reporting: if student is repeating the grade, place an “R” before his/her name.

                                                     For June reporting: if retention has been recommended, highlight student’s name.
	
	# at or above level
	# needing additional intervention
	# needing intensive intervention
	Total  # PLPs
	Total  #  students enrolled

	September
	
	
	
	
	

	November
	
	
	
	
	

	January
	
	
	
	
	

	April
	
	
	
	
	

	June
	
	
	
	
	


Providence School Department

School Report:  Reading levels

	September
	
	January
	
	June

	grade level                        
	#students 

reading 

at or above grade level


	#students

needing 

additional intervention
	#students

needing

intensive 

intervention
	Number of PLPs
	Total Enrollment
	
	#students 

reading 

at or above grade level


	#students

needing 

additional intervention
	#students

needing

intensive 

intervention
	Number of PLPs
	Total Enrollment
	
	#students 

reading 

at or above grade level


	#students

needing 

additional intervention
	#students

needing

intensive 

intervention
	Number of PLPs
	Total Enrollment

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	K
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	 total 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



School:_________________________  Principal:_________________________________________  Date:  _________________________
Directions:     Using the Status of the Class: Reading Levels Report submitted by classroom teachers, please complete this document and forward

to the Elementary Level Director, at the end of September, January, and June.  Be sure to keep a copy in the Assessment Reporting Binder.
      

1. For each grade indicate the number of students reading at or above grade level.  

2. For each grade indicate the number of students needing additional intervention, one year or less below level.  



3. For each grade indicate the number of students needing intensive intervention, more than one year below level. 



4. For each grade indicate the number of students with PLPs


5. Enter the current total enrollment for each grade.



6. Total each column.

Anecdotal Records
Anecdotal records are used by teachers to record information gleaned from teacher-student conferences.  Conferring with students allows teachers to focus on the student’s strengths, challenges and provides insight to the way a child responds to text and/or written work.  Using anecdotal records helps teachers to plan for instruction, both small group and whole class.  It also becomes a valuable tool for discussions with parents or other school staff.

        Reading Response:  A brief overview 

Reader Response Journals are recommended for students as a tool for holding students’ thinking 
as they read.  Students are prompted to use open-ended stems, essential questions, guiding questions, and connections.  This encourages an interaction between the text and a student’s prior knowledge and/or experiences to help students develop a stance when reading so that they truly “live” through the text.  

Rubric for Reading Response Journals:  The rubric that follows was developed to enable the teacher to assess students’ understandings of texts and to monitor their development as readers.  The teacher should select several entries to determine a rating.  It is recommended that this rubric be used in conjunction with other data to evaluate reading proficiency and improvement over time.

Reader Response Journal Analysis Guide

	4
	Shows active interest and depth of understanding indicated by some of the following:

· Conclusions are supported with textual evidence and/or personal experience

· Predictions are sophisticated and demonstrate deep engagement with text

· Expectations of the characters are consistent with the information in the text

· Shows strong empathy with characters and recognizes conflicts and motives

· Synthesizes information across text to draw conclusions and to evaluate

· Comparisons are found between the text and other selections

· Awareness of the writer’s point of view

· Recognition of the author’s craft, such as figurative language, foreshadowing, irony

· Awareness that their own beliefs may be different from those expressed in the text


	3
	Show evidence of understanding and appreciation of text, indicated by some of the following:

· Personal connections and comparisons are made between the text and the student’s own experience

· Entries include inferences based on information in text

· Predictions are plausible given the scenario but are often short term

· Some ability to empathize with or understand the motivation of the characters

· Evidence of working to understand, such as through questioning or hypothesizing.

	2
	Shows good literal understanding of text, indicated by some of the following:

· Reactions, although unsupported with text evidence, are reasonable

· Reflections link personal experience to information in the text

· Entries are general, with few details

· Predictions are unrealistic or illogical given the unfolding scenario

· Fails to formulate questions or hypothesize



	1
	Shows some understanding of text, indicated by some of the following:

· Responses are short and superficial

· An unreflective interest in the narrative or passage

· Concerned primarily with retelling the text

· Evidence of confusion or misunderstanding of key ideas

· Off topic responses



	0
	Shows no understanding of text, indicated by some of the following:

· No response

· Incoherent writing

· Merely copying from text




Assessment Toolkit
Section 5

Working with Data
	GUIDELINES FOR USING REVIEW WORKSHEETS


The Assessment Toolkit contains worksheets developed by the Office of Research, Assessment, and Evaluation that can be used in conjunction with district assessments and other grade level assessments.  These were developed to provide an opportunity for staff to work together to examine the results of one assessment and to identify more general instructional issues within the building.  Such an activity is most beneficial when participants include teachers, administrators, parents, and at higher grade levels, students.
When looking at assessments…
· Identify content areas within each subject that need attention

· Identify areas in which students had the most difficulty

· Identify areas in which additional targeted support could help students meet proficiency 

· Identify the target skills and content knowledge being assessed

· Think about the prerequisite skills and content

· Identify teaching strategies that are likely to be effective with the students



Include alternate activities and strategies

· Identify cross-grade and cross-subject instructional issues that could



impact student achievement

· After examining test results, identify patterns of strengths or challenges

· Compare patterns with results from other assessment tools and/or district results if available

· Develop an instructional plan that address the issues identified



Be sure to inform and involve school personal and families

	Looking at Subject Area Results


     Areas to be Reviewed: __________________________________________




                             (for example:  phonics, vocabulary, comprehension, etc.)

            Identify and list the three areas or categories with the lowest scores.
                1.

                2.

                3.

What are the implications for the areas and patterns identified?

Address the general implications and implications for prior grades  


1.  General implications for the school
            2.  Implications for prior grades

       3.  What is the relevance for other subject areas?

	Implications for Teaching


Select one of the areas identified by assessment results as problematic for students.  

As a group, list several ways to address instruction for this area. Try to develop a 

specific plan of action which includes the way in which student progress will be evaluated.

Subject Area _________________________________________________

1.

2.

3.

4.

Assessment Toolkit

Section 6

Resources
1. NAEP Oral Reading Fluency Scale with Directions

2. District Pacing Chart
3. Multidimensional Reference for End of Year Independent Reading Levels: Grades K-6

4. Multidimensional Reference for End of Year Independent Reading Levels: Grades 6-12

5.  Dolch Word List: Student Record Sheet, Graded Word Lists and Graded Sentences
6. San Diego Quick Reading Assessment: Directions, Student Record Sheet, San Diego Word Cards

7. Tips for Taking Running Records

8. Additional Running Record Form

9. Retelling Analytic Scale
10. Continuum of Children’s Development in Early Reading and Writing
11. The Yopp-Singer Test of Phoneme Segmentation: An assessment tool designed to measure children’s ability to pronounce individual sounds (phonemes) in spoken words 

The NAEP Oral Reading Fluency Scale
Level 4
Reads primarily in larger, meaningful phrase groups.  Although some regressions, repetitions, and deviations from text may be present, these do not appear to detract from the overall structure of the story.  Preservation of the author’s syntax is consistent.  Some or most of the story is read with expressive interpretation.

Level 3
Reads primarily in three- or four-word phrase groups.  Some smaller groupings may be present.  However, the majority of phrasing seems appropriate and preserves the syntax of the author.  Little or no expressive interpretation is present
Level 2
Reads primarily in two-word phrases with some three- or four-word groupings.  Some word-by-word reading may be present.  Word groupings may seem awkward and unrelated to larger content of sentence or passage.

Level 1
Reads primarily word by word.  Occasional two-word or three-word phrases may occur, but these are infrequent and/or they do not preserve meaningful syntax.

Note: From Rhode Island Pre-K-12 Literacy Policy First Edition and U.S. Department of Education, National Center for Education Statistics by G.S. Pinnell, J. J. Pikulski, K.K. Wixson, J.R. Campbell, P.B. Gough, & A.S. Beatty, 1995, p. 15
How to Use the NAEP Oral Reading Fluency Scale
1. While taking a running record of a student/s oral reading of easy or instructional text, make a mental note of how the reading sounds, listening for appropriate voice tone: emphases, pauses, and variations in pitch and volume

2. Make slashes on the running record to indicate words that are read in phrases groupings.  Make another mental note of how well the reading preserves smooth, flowing language syntax, as opposed to sounding choppy or awkward.

3. After taking the running record, count up the number of phrased groups on the running record.  Did the student read primarily in phrases or word by word?  If your running record indicates very few phased groupings, score the student a level 1 on the rubric.

4. If the running record indicates quite a few phrased groupings, tally the phrased groupings that fell into these categories: phrased groups of more than four words, phrases groups of three or four words, and phrased groups of two words.

5. Check the rubric to find the category that best describes the overall number of words the student used most frequently in phrased groupings.

6. Then check to see if the category you selected to describe the number of words in phrased groupings corresponds to your mental note about how smooth the reading sounded.

7. And finally, check the category again to see if it fits with the description of “expressive interpretation” you noted in the student’s voice tone.

Note: From U.S. Department of Education, National Center for Education Statistics by G.S. Pinnell, J. J. Pikulski, K.K. Wixson, J.R. Campbell, P.B. Gough, & A.S. Beatty, 1995, p. 15

providence School department 

2006~2007 pacing chart
TEXT level EXPECTATIONS for Guided and independent reading
                  Entering        1st Quarter        2nd Quarter         3rd Quarter           4th Quarter
	Grade
	Sept.
	Sept.
	Nov.
	Nov.
	Jan.
	Jan.
	April
	April
	June
	June

	
	Independent

Reading
	Guided   
Reading    
	Independent

Reading
	Guided   
Reading    
	Independent

Reading
	Guided   
Reading    
	Independent

Reading
	Guided   
Reading    
	Independent

Reading
	Guided   
Reading    

	
	
	
	
	
	
	
	
	
	
	

	K
	Pre-R
	R
	R
	A/B
	A/B
	 B
	B
	C
	C
	D

	
	
	
	
	
	
	
	
	
	
	

	1
	C
	D
	D
	E
	F
	 G
	H
	I
	I
	J

	
	
	
	
	
	
	
	
	
	
	

	2
	I
	J
	I/J
	J
	J
	 K
	K
	L
	L
	M

	
	
	
	
	
	
	
	
	
	
	

	3
	L
	M
	L/M
	M
	M
	 N
	N
	O
	O
	P

	
	
	
	
	
	
	
	
	
	
	

	4
	O
	P
	O/P
	P
	P
	 Q
	Q
	R
	R
	S

	
	
	
	
	
	
	
	
	
	
	

	5
	R
	S
	R/S
	S
	S
	 S/T
	S/T
	T
	T
	U

	
	
	
	
	
	
	
	
	
	
	

	6
	T
	U
	T/U
	U
	U
	U/V
	U/V
	W
	W
	X


Please note:

· The above chart represents District expectations for reading 

· The highlighted column is the standard for the end of the year

· The chart is based on students entering on grade level standard

· Letters represent Fountas & Pinnell Text Levels

    Using Text Levels:


Texts are leveled from easier to more difficult and then labeled with a letter from A-Z.  


It is important to remember that each level designation is just an approximation and that 


there is a range of difficulty within each level.  In addition, students should be reading 


a variety of text structures.  When moving a student into a higher level, be sure that 


the student is able to successfully read both narrative and non fiction texts.  


Comprehension and fluency must be taken into consideration when determining a reading level.

Multidimensional Reference for End of Year Independent Reading Levels: Grades K-6
	
	
	K
	Primer
	1
	2
	3
	4
	5
	6

	FLUENCY MEASURES
	GLE Oral Reading Rate*

(Words Correct Per Minute)
	NA
	30-40

words correct per minute
	50-80

words correct per minute
	80-100

words correct per minute
	90-120

words correct per minute
	115-140

words correct per minute
	125-150

words correct per minute
	135-160

words correct per minute

	
	GLE Silent Reading Rate
	NA
	NA
	NA
	NA
	115-140
	130-175
	160-200
	190-220

	
	GLE Fluency Rating
	NA
	NA
	Reads grade appropriate text with phrasing, expression, and attention to end punctuation
	Reads grade appropriate text with phrasing, expression, and attention to  punctuation, including commas and quotation marks
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue

	
	PALS  Fluency Rating
	2 or 3
	2 or 3
	2 or 3
	2 or 3
	2 or 3
	
	
	

	
	NAEP Fluency
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4

	ACCURACY 
	Accuracy

95-100% accuracy = independent

Reading level
	95% and above,
independent range
	95% and above,
independent range
	95% and above,
independent range 
	95% and above,
independent range

	95% and above,
independent range
	95% and above,
independent level
	95% and above,
independent range
	95% and above,
    independent range

	COMPREHENSION
	Retelling Analytic Scale
	10-12
	10-12
	10-12
	10-12
	10-12
	10-12
	10-12
	10-12

	TEXT LEVELS
	Scholastic

Lexile Levels
	N/A
	N/A
	100-400
	300-600
	500-800
	600-900
	700-1000
	800-1050

	
	Approx. Fountas & Pinnell  Text Level
	C
	G
	I
	L
	O
	R
	T
	W


Fountas & Pinnell Text Levels reflect Independent level
Multidimensional Reference for End of Year Independent Reading Levels: Grades 6-12
	
	6
	7
	8
	9
	10
	11
	12

	FLUENCY MEASURES
	GLE/GSE Oral Reading Rate*

(Words Correct Per Minute)
	135-160

words correct per minute
	140-175

words correct per minute
	150-180

words correct per minute
	150-180 or more

words correct per minute
	150-180 or more

words correct per minute
	150-180 or more

words correct per minute
	150-180 or more

words correct per minute

	
	GLE/GSE Silent Reading Rate
	190-220
	215-245
	235-270
	235-270
	235-270
	235-270
	235-270

	
	GLE/GSE Fluency Rating
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue 
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue
	Reads familiar text  with phrasing, expression, and attention to text features – i.e., punctuation, italics, and dialogue

	
	NAEP Fluency
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4
	3 or 4

	ACCURACY
	Accuracy

95-100% accuracy = independent

reading level 
	95% and above

independent level
	95% and above

independent level
	95% and above

independent level
	95% and above

independent level
	95% and above

independent level

	95% and above

independent level
	95% and above

independent level

	comprehension
	Retelling Analytic Scale
	10-12
	10-12
	10-12
	10-12
	10-12
	10-12
	10-12

	Text LEVELS
	Approx. Fountas & Pinnell  Text Levels

(end of grade)
	X
	Y/Z
	Y/Z
	Y/Z
	Y/Z
	Y/Z
	Y/Z

	
	Scholastic

Lexile Levels
	800-1050
	850-1100
	900-1150
	1000-1200
	1025
	1025-1250
	1050-1300


Fountas & Pinnell Text Levels as shown reflect the Independent level 

Retelling Analytic Scale

To assess student’s comprehension use the following guidelines. If a student fails to mention one of the elements in the scale, the teacher may
prompt the student with the general questions provided to elicit the appropriate information. 

	Narrative
	points
	Informational Text
	points

	Directions: Tell me about the story you have just read. 

As the student retells the story, award credit for inclusion of the elements below: 2 points for an un-prompted correct/complete response, 1 point for a prompted &/or partial response, and a 0 for no response or an incorrect response for a possible 12 points total.  Note:  The elements do not need to be told in a particular order.
	
	Directions:  Tell me about what you have learned in the passage that you have just read. 

As the student responds, award credit for inclusion of the elements below: 2 points for an un-prompted response & 1 point for a prompted response for a possible 12 points total.    

Note:  The elements do not need to be told in a particular order.  
	

	Setting: (time and/or place)


	
	Topic  (what the passage is about in a word or phrase)


	

	Characters:  (“Who” ~ main characters may be mentioned by name or role in the story)
	
	Detail (a piece of information from the text)
	

	Goal:  (“Wanted” ~tells what the character wants or the event that gets the story going)
	
	Detail (adds more information and not simply a paraphrase of the first detail)
	

	Problem:  (“But”~ what gets in the character’s way or the main events that involve the character)
	
	Elaboration (information is given to extend, clarify, or connect to a detail previously mentioned)
	

	Resolution (“So-Then” solution to the problem or explains how the story ends)
	
	Mostly about (student explains how the details tie together)
	

	Reflections:  (Student demonstrates an understanding of the author’s message through personal connections, connection to an event, or an overriding theme.) 
	
	Reflections (Student demonstrates an understanding of the author’s point of view or is able to make connections to their own experiences.) 
	

	You may now prompt students for any missing element.  The following are some suggestions.
	
	You may now prompt students for any missing element.  The following are some suggestions.
	

	Setting:  Where did this take place?

Characters: Who was involved? 

Goal:  What did the character(s) want?

Problem:  What was the problem?

Resolution:  How did it all end?

Reflections:  What would you have done in this situation?

                       What is this story really about?
	
	Topic:  What was this about?
Detail:  Tell one thing you learned.
Detail:  Is there anything else you remember?
Elaboration:  Can you tell me a little more about that?
Mostly about:  What do you think the author wants you to remember?
Reflection:  Why is this information important?

 What was particularly interesting to you?
	

	Total Points 
	___/12
	Total Points
	___/12


Scale: 1-4 below level, 5-6 nearly at level, 7-9 on level, 10-12 above level
DOLCH WORD LIST BY READING LEVELS     NAME: _________________________________________________ GRADE___________ DATE:  ___________
        PRE-PRIMER                                   PRIMER
                                     GRADE ONE

          GRADE TWO

     GRADE THREE
__a  

__look

   __all  

__out

   __after  
__let

     __always 
__or

  __about       
__laugh

__and  

__make

   __am 

__please

   __again 
__live

     __around 
__pull

  __better 
__light
__away 

__me

   __are  

__pretty

   __an  

__may

     __because 
__read

  __bring 
__long
__big  

__my

   __at  

__ran

   __any 

__of

     __been 
__right

   __carry  
__much
__blue  

__not

   __ate  

__ride

   __as 

__old

     __before  
__sing

   __clean       
__myself
__can  

__one

   __be
  
__saw

   __ask  

__once

     __best 
__sit

    __cut  
 __never
__come  
__play

   __black  
__say

   __by 

__open

     __both  
__sleep

    __done  
 __only
__down 

__red

   __brown  
__she

   __could  
__over

     __buy  
__tell

    __draw  
 __own
__find  

__run

   __but  

__soon

   __every 
__put

     __call 
__their

    __drink       
 __pick
__for  

__sad

   __came  
__so

   __fly  

__round

     __cold 
__these

    __eight 
 __seven
__funny 

__see

   __did  

__that

   __from  
__some

     __does 
__those

    __fall  
 __shall
__go  

__the

   __do  

__there

   __give 
__stop

     __don’t 
__upon

     __far  
 __show
__help  

_three

   __eat  

__they

   __going  
__take

     __fast 
__us

     __full  
  __six
__here  

__to

   __four  
__this

   __had  
__thank

     __first 
__use

     __got 
  __small
__I  

__two

   __get  

__too

   __has  

__them

     __five 
__very

      __grow  
  __start

__In  

__up

   __good  
__under

   __her 

__then

     __found 
__wash

      __hold  
  __ten

__Is

__we

   __have  
__want

   __him 

__think

     __gave  
__which

      __hot  
  __today
__It

__where

   __he

__was

   __his

__walk

     __goes
__why

      __hurt
  __together

__jump  

__yellow
   __into  
__well

   __how  
__were

     __green 
__wish

       __if  
  __try
__little  

__you

   __like
  
__went

   __just
 
__when

     __its

__work

       __keep
  __warm





   __like  
__went

   __just  
__when

     __It’s 
__work

       __keep  
 




   __must  
__what

   __know  
__who

     __made
__would

       __kind 






   __new  
__white





     __many  
__write










   __no  

__will




                   __off  
__your








   __now  
__with





   __on  
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                

                      ______40


            ______51


            ______42


             ______46


         ______41
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Primer
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so

Grade 1

after




has




over

again




her




put

an




him




round

any




his




some

as




how




stop

ask




just




take

by




know




thank

could




let




them

every




live




then

fly




may




think

from




of




walk

give




old




were

going



once




when

had




open




who
                                             Grade 2

always



found




tell

around



gave





their

because



goes





these

been




green





those

before



its
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best




made





us

both




many





use

buy




off





very

call




or





wash

cold




pull
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does




read





why

don’t




right





wish

fast




sing





work

first




sit





would

five




sleep





write












your
                                               Grade 3

about




grow





own

better



hold





pick

bring




hot





seven

carry




hurt





shall

clean
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show

cut




keep
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kind





small

draw




laugh
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ten
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long
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only

Dolch Sentences

Pre-Primer

Dolch Words

Pre-Primer Lists

a


I ate a snack.

and

My friend and I play.

away

I will throw away my lunch.

big

That is a big truck.

blue

The sky is blue.

can

I can read.

come

Will you come over?

down

She went down the slide.











Dolce Word

Pre-Primer List

find

I can’t find my pencil.

for

This gift is for you.

funny
That was a funny joke.

go


They will go to school.

help

I will help you.

here

I sit here.

I


I am six years old.

in


the rabbit is in the hole.
Dolch Words

Pre-Primer List

is


She is my friend.

it


We like it.


jump

I will jump over the puddle.

little

My little sister is cute.

look

I will look in my desk.

make

My grandma will make a cake.

me


That belongs to me.

my


Where is my pencil?

Dolch Words

Pre-Primer List

not

She is not in school today.

one

I have one cookie for snack.

play

Will you play tag with me?

red

The apple is red.

run

I can run fast.

said

He said I was funny.

see

Did you see my hat?

the

She read the book.

Dolch Words

Pre-Primer List

three

I have three pencils.

to


I will walk to your house.

two

There are two kids on the bus.

up


I ran up the hill.

we


We are in first grade.

where
Where are you going?

yellow
The sun is yellow.

you

I will jump rope with you.

Dolch Words

Pre-Primer List

all


I ate all my lunch.

am


I am a good student.

are

My friends are here.

at


I looked at the dog.

ate

He ate his snack.

be


I will be kind.

black

The car is black.

brown
I saw a brown bear.

Dolch Words

Pre-Primer List

but
I took a nap, but I am still tired.

came

My cousins came for a visit.

did

She did her homework.

do


I will do my chores.

eat
What did you eat?

four

I see four cats in the house.

get

They will get a book.

good

You did a good job!
Dolch Words

Pre-Primer List

have

I have a toy.

he


He is my friend.

into

I went into the car.

like

I like my teacher.

must

You must eat.

new

I have to a new toy.

no


My mom said no.

now

We have music now.

Dolch Words

Pre-Primer List
on


She sat on the swing.

our

Our dog is very big.
out

I went out to play.

please
   Can I please go to the party?

pretty

My mom is pretty.

ran


My cat ran away.

ride

     I went for a ride in the car.

saw

     He saw his friend.
Dolch Words

Pre-Primer List

say

What did you say?

she

She is my friend.

so


I am so happy.

soon

I will be done soon.

that

I saw that show on TV.

there

Put it over there.

they

They always walk to school.

this

I found this on the floor.

Dolch Words

Pre-Primer List

too

I washed my hands too.

under

The toy is under my bed.

want

I want a cookie.

was

He was running in school.

well

I don’t feel well.

went

We went to the movies.

what

I know what to do.

white

The snow is white.

Dolch Words

Pre-Primer List

who

Who will be my friend?

will

She will play on the swings.

with

Can I play with you?

yes

Yes, I like using the computer.

Dolch Words

Pre-Primer List

Dolch Sentences

First Grade

Dolch Words

First Grade List
after

Read the book after school.

again

Please read the story again.
an


I saw an elephant at the zoo.

any

 I didn’t see any lions.

ask

Did you ask your friend?

as


I am as quiet as a mouse.

by


Sit by your friend.

could

I wish I could play outside.
Dolch Words

First Grade List
every

I like every book.

fly


See the birds fly.
from

 
I got a toy from my mom.

give


Give Jose his book.

going


I am going to see him.

had


I had a good time.

has


She has a book.

her


Show the book to her.
Dolch Words

First Grade List
him

I saw him play baseball.

his

He put on his hat.

how

How did you do that?

just

I just have one dog.

know

I know how to sing.

let

Please let her play.
live

I live in Providence.

may

You may go play.

Dolch Words

First Grade List
of


I had a lot of fun.

old

My sneakers are old.

once

Once I had two dogs.
open

Please open the door.

over

Please come over to my house?

put

Put the book on the shelf.

round
The ball is round.

some

May I have some?

Dolch Words

First Grade List

stop

It is time to stop.

take 

I will take my book home.

thank
Thank you for helping me.

them

That ball belongs to them.

then

I will eat and then go play.

think

I think it is your book.

walk

Let’s go for a walk.

were

They were singing.

when

When are we leaving? 
                             Dolch Words 
                        First Grade List
Dolch Sentences

Second Grade

Dolch Words

Second Grade List

always
I always raise my hand.

around
Walk around the school.

  because
 I like school because it is fun.

been

It has been raining all day.

before
Look before you cross.

best

I had the  best time.
both

We both went for a walk.

call

Please call me at home.
Dolch Words

Second Grade List

cold

It was cold last night.

does

She does a good job.

don’t

Don’t go outside.

fast

He runs fast.

first

First grade is great!

five

She is five years old.

found
I found my book in my desk.

gave

My mom gave me a book.

Dolch Words

Second Grade List

goes

She goes to school.

green
The grass is green.

made

I made my bed.

many

How many pets do you have?

off

Turn off the light.

or


Do you like milk or juice?

pull

Let’s pull the rope.

Dolch Words

Second Grade List

read

Which book will I read?

right

That is the right way.

sing

Let’s sing a song.

sit


Please sit down.

sleep

The baby will sleep in the crib.

tell

Did you tell your aunt?

their

The family got in their car.

these
Do these books belong to you?

Dolch Words

Second Grade List

those
Put those books on the desk.

upon

She came upon a frog.
us


Please read us a story.

use

Please use an inside voice.

very

I am very tired.

wash

I will wash the dishes.

which
Which one is yours?

why

Why did you leave?

Dolch Words

Second Grade List
wish

I wish it was time to go home.

work

Please finish your work.

would
What would you to eat?
write

Did you write your name?

your 

I saw your teacher.
Dolch Words

Second Grade List

Dolch Sentences

Third Grade

  



Dolch Words

Third Grade List

about

The story is about dogs. 

better

Do you feel better?

bring


I will bring my book home.

carry


Carry the books.

clean


Clean your desk.

cut


I cut my finger.

done


I am done with my work.

draw


Draw a picture for me.
Dolch Words

Third Grade List
drink

Get a drink of water.

eight

She is eight years old.

fall

Don’t fall off the swing.

far

How far can you run?

full

The dish is full of candy.

got

He got sick.

grow

The seed will grow into a plant.

hold

Hold onto the railing.

Dolch Words

Third Grade List

hurt

He hurt  his arm.

if


I will be happy if you play.

keep

Keep up the good work!

kind

Be kind to others.

laugh

I heard him laugh at the joke.

light

Turn on the light.

long

Her hair is long.

much

How much does that cost?
Dolch Words

Third Grade List
myself


I hurt myself.



never
    She never sings.
only


I only read two pages.

own


Use your own pencil.

pick


Pick a name from the hat.

seven


He is seven years old.

shall
    
What shall I wear?

show
      Show me the picture.

Dolch Words

Third Grade List

six

Here are six books to read.
small

My shoes are too small.


start

School will start soon.

ten

I have ten fingers.

today
We have music today.

together
Let’s play together.

try

Please try to be quiet.

warm

The soup is warm.

  Dolch Words

Third Grade List
The San Diego Quick Assessment
The San Diego Quick Assessment is administered individually and begins with recognizing letters and moves to the recognition of words.  The range of the test is from Readiness to grade 11 and may be administered to students from age 5 to 16 or older students with learning disabilities.  The test takes approximately 2 minutes to administer.  The following includes directions, student answer sheets and a set of san Diego Word cards.
Preparing the Test

· Prepare word-list cards by typing each list on a note card.  Write the grade-level on the back of each card for your reference.

· Prepare a typed word list with a space after each word for you to record the student’s responses.

Administering the Test
· Start with a card that is at least two years below the student’s grade level assignment.

· Have the student read the words in the list aloud.  If he/she misreads any words, drop to an easier list until he/she makes not errors.  Now you have identified the student’s base reading level.

· Have the student read each subsequent card in sequence, and record all incorrect responses.  Encourage the student to read all the words so that you can determine the strategies he or she uses to decode.

· Continue the assessment until the student misses at least three words on one of the lists.

· Specific directions:

RR1:  
“Which letters look the same?”

RR2
“Name these letters.”

RR3
“Circle the letter you think this word begins with.”***
1-13 “Read as many of the words on this list as you can.”

“Try to sound out words that are new to you.”




“Don’t be afraid to tell me any part of a word you recognize.”

“Each list gets harder.  You won’t be able to recognize all the words, but do the best you can.”

Encourage students to read words he/she does not know so that you can identify the techniques the student uses for word identification.

Scoring the Test
· Use the assessment results to identify the student’s independent, instructional, and frustration levels.  You can provide instructional and independent reading materials for each child based on the results of this assessment.

Independent level = no more than one error on a list

Instructional level = two errors on a list

Frustration level = three or more errors on a list
***Please note, although the directions refer to a list of words, those words were not provided.  Therefore teachers must select the words to use.  There is currently an effort in place to see if that list of words was omitted from the resource.

	I-1 (Preprimer)    1-2(Primer)     1-3 (1st Reader)

 __  see                __   you              __   road

 __  play              __   come            __   live

 __  me                 __   not               __   thank

 __  at                  __   with             __   when

 __  run                __   jump            __   bigger

 __  go                  __   help             __   how

 __  and                __   is                  __   always

 __  look               __   work            __   night

 __  can                 __   are               __   spring

 __  here                __   this              __   today


	1-4 (Grade 2)        1-5 (Grade 3)        1-6 (Grade 4)

__  our                    __   city                __   decided

__  please               __   middle            __   served

__  myself              __   moment          __   amazed

__  town                 __   frightened       __   silent

__  early                 __   exclaimed       __   wrecked

__  send                  __   several            __   improve

__  wide                  __   lonely             __   certainly

__  believe              __   drew               __   entered                   

__  quietly              __   since               __   realized                                                                     

__  carefully           __   straight           __   interrupted



	1-7(Grade 5)      1-8 (Grade 6)           1-9 (Grade 7)

__  scanty             __   bridge              __   amber

__  business          __   commercial     __   dominion

__  develop           __   abolish             __   sundry

__  considered      __   trucker             __   capillary

__  discussed        __   apparatus         __   impetuous

__  behaved          __   elementary       __   blight

__  splendid          __   comment         __   wrest

__  acquainted      __   necessity          __   enumerate

__  escape            __   gallery              __   daunted

__  grim               __   relativity           __   condescend


	1-10 (Grade 8)     1-11 (Grade 9)         1-12 (Grade 10)

__   capacious        __   conscientious     __   zany

__   limitations       __   isolation             __   jerkin

__   pretext             __   molecule            __   nausea

__   intrigue            __   ritual                  __   gratuitous

__   delusions         __   momentous        __   linear

__   immaculate      __   vulnerable         __   inept

__   ascent               __   kinship              __   legality

__   acrid                 __   conservatism     __   aspen

__   binoculars        __   jaunty                __   amnesty

__   embankment    __   inventive            __   barometer



	1-13 (Grade 11)   

 __   galore                 

 __   rotunda             

 __   capitalism                 

 __   prevaricate                   

 __   risible                 

 __   exonerate                  

 __   superannuate                

 __   luxuriate              

 __   piebald                

 __   crunch               


	DATE: _______________________________

ESTIMATED READING LEVELS:

    INDEPENDENT    ________

    INSTRUCTIONAL ________

    FRUSTRATION     ________


SAN DIEGO QUICK ASSESSMENT 
  
     Student ___________________________
	B      B

A      C

M      M

C      C

S      Q

J      J

T      T

H      H

D      L

W      M
I-RR1
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A
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S

J

T

H

D

W

I-RR2


	D      B      A

A      E      K

L      F      M

B      C      G

O      S      P

A      B      J

D      G      T

A      H      B

D      I      M      

W      G      J

I-RR3
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play

me

at

run

go

and

look

can

here
I-1

	you

come

not

with

jump

help

is

work

are

this

I-2
	
	road

live

thank

when

bigger

how

always

night

spring

today

I-3

	

	our

please

myself

town

early

send
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believe

quietly

carefully

I-4
	
	city

middle

moment

frightened

exclaimed

several

lonely

drew

since

straight

I-5

	decided

served

amazed

silent

wrecked

improve

certainly

entered

realized

interrupted

I-6
	
	scanty

business

develop

considered

discussed

behaved

splendid

acquainted

escape

grim

I-7

	
	
	

	bridge

commercial

abolish

trucker

apparatus

elementary

comment

necessity

gallery

relativity

I-8
	
	amber

dominion

sundry

capillary

impetuous

blight

wrest

enumerate

daunted

condescended

I-9


	capacious

limitations

pretext

intrigue

delusions

immaculate

ascent

acrid

binoculars

embankment

I-10
	
	conscientious

isolation

molecule

ritual

momentous

vulnerable

kinship

conservatism

jaunty

intervene

I-11

	
	
	

	zany

jerkins

nausea

gratuitous

linear

inept

legality

aspen

amnesty

barometer

I-12
	
	galore

rotunda

capitalism

prevaricate

risible

exonerate

superannuate

luxuriate

piebald

crunch

I-13


Tips for Taking Running Records1

Taking a running or reading record allows you to record a student’s reading behavior as he or she reads from a book. Running records should be taken on a book that has never been seen by the reader.  This is often called a “cold read”.  

Analyzing the results of a running record assessment allow the teacher to gain insights into a child’s reading and to assign children to the appropriate developmental level for their guided or instructional reading sessions.  Taking a running record improves with time and practice, don’t be discouraged! 

The Running Record Form
There are several forms available to teachers.  The form found in this section was adapted from Reading a-z.

There are two distinct parts to the assessment: the running record and a comprehension check. When you perform a running record, simply use the symbols and marking conventions explained in the table below to record a child’s reading behavior as he or she reads from the book. When the session is complete, calculate the reading rate, error rate, and self-correction rate, and enter them in the boxes at the bottom of the page. Before using the running record form, familiarize yourself with the following terms:

Errors (E)
Errors are tallied during the reading whenever a child does any of the following:
1. Substitutes another word for a word in the text
2. Omits a word
3. Inserts a word

4. Has to be told a word by the person administering the running record 

Self-correction (SC)
Self-correction occurs when a child realizes his or her error and corrects it. When a child makes a self-correction, the previous substitution is not scored as an error.

Meaning (M)
Meaning is part of the cueing system in which the child takes his or her cue to make sense of text by thinking about the story background, information from pictures, or the meaning of a sentence. These cues assist in the reading of a word or phrase.


Structure (S)
Structure refers to the structure of language and is often referred to as syntax. Implicit knowledge of structure helps the reader know if what he or she reads sounds correct.


Visual (V)
Visual information is related to the look of the letter in a word and the word itself. A reader uses visual information when he or she studies the beginning sound, word length, familiar word chunks, etc.

1    www.readinga-z.com   


Marking M, S, and V on a Running Record
When a child makes an error in a line of text, record the source(s) of information used by the child in the second column from the right on the running record form. Write M, S, and V in to the right of the sentence in that column. Then circle M, S, and/or V, depending on the source(s) of information the child used.
 
If the child self-corrects an error in a line of text, use the far right-hand column to record this information. 
Write M, S, and V to the right of the sentence in that column. Circle the source(s) of information the child used for the self-correction.

You may choose to administer a running record assessment without recording your observations regarding the child’s use of meaning (M), structure (S), and visual (V) cues. Even without recording this information on the form, and you can still use the information on error, self correction, and accuracy rates to place the child at a given reading level.


How Often to Take a Running Record
Running records are taken with greatest frequency at the earlier stages of reading. Children not progressing at the expected rate should be assessed even more frequently. 

Suggestions 
· Explain to the child that he or she will read out loud as you observe and record his or her reading behavior.

· With the running record form in hand, sit next to the child so that you can see the text and the child’s finger and eye movements as he or she reads the text.

· As the child reads, mark each word on the running record form by using the symbols on the chart that follows. Place a check mark above each word that is read correctly.

· If the child reads incorrectly, record above the word what the child reads.

· If the child is reading too fast for you to record the running record, ask him or her to pause until you catch up.
· Be sure to pay attention to the reader’s behavior as he or she reads. Is the child using meaning (M), structural (S), and visual (V) cues to read words and gather meaning?

· Intervene as little as possible while the child is reading. If the child is stuck and unable to continue, wait 5 to10 seconds and tell him or her the word. If the child seems confused, indicate the point of confusion and say, “Try again.”
Scoring and Analyzing a Running Record
Scoring: The information gathered while doing a running record is used to determine error, accuracy, and self-correction rates. Directions for calculating these rates are given below. The calculated rates, along with qualitative information and the student's comprehension of the text, are used to determine the student's reading level.
Qualitative Analysis: The qualitative analysis is based on observations that you make during the running record. It involves observing how the student uses the meaning (M), structural (S), and visual (V) cues to help her/him read. It also involves paying attention to fluency, intonation, and phrasing. Think back to the prompts you offered and how the student responded. These observations help you form a picture of the student's reading development.
The formulas below were used with the sample running record that follows.
Error Rate
Error rate is expressed as a ratio and is calculated by using the following formula:

Total words / Total errors = Error rate
Example:
99 / 8 = 12.38, or 12 rounded to nearest whole number
The ratio is expressed as 1:12.
This means that for each error made, the student read approximately 12 words correctly. 
Accuracy Rate
Accuracy rate is expressed as a percentage. You can calculate the accuracy rate using the following formula:

(Total words read – Total errors) / Total words read x 100 = Accuracy rate
Example:
(99 – 8) / 99 x 100 = Accuracy rate
91/99 x 100 = Accuracy rate
.919 x 100 = 91.9%, or 92% rounded to the nearest whole number
You can use accuracy rate to determine whether the text read is easy enough for independent reading, appropriate to use without frustration during reading instruction purposes instruction, or too difficult for the reader. The breakdown of these three categories is as follows: 
Easy enough for independent reading:  95 – 100%
Instructional level for use in guided reading session:  90 – 94%
Too difficult and will frustrate the reader:  89% and below
Self-Correction Rate
Self-correction rate is expressed as a ratio and is calculated by using the following formula:

(Number of errors + Number of self corrections) / Number of self corrections = Self-correction rate
Example:
(8 + 3) / 3 = Self-correction rate
11 / 3 = 3.666, or 4 rounded to the nearest whole number

The self-correction rate is expressed as 1:4. This means that the student corrects approximately 1 out of every 4 errors.

If a student is self-correcting at a rate of 1:4 or less, this indicates that she/he is self-monitoring her/his reading.
Coding a record or oral reading or running record can be done on a blank sheet or on a copy of the text to be read.  Standard coding procedures are important in order for information to be easily shared and understood.

Running Record Symbols and Marking Conventions1
	    Reading Behavior                     Marking Convention                   Example

	                                                                                                                         (        (      (
Accurate word reading                      (  above each word                                      The  brown  fox

                                                                 read correctly

	                                                                                                                          (     brave    (
Substitution:  one error if not              Write each word attempted above        The  brown  fox

self corrected; record one error           the actual word.

regardless of the number of 

incorrect substitutions

	                                                                                                                           (     ____   (
Omission:  one error                           ________  long dash                             The  brown  fox             

	                                                                                                                            (    little (   (
Insertion:  one error                            ^  at point of insertion with the           The ^ brown  fox

	                                                                                                                             (        R (      (        
Repetition of one word : no error         R   one repetition                                  The  brown  fox             

                                                              R2  two repetitions

                                                              R3  three repetitions

	                                                                                                                                (       (      (  R      

Repetition of phrase: no error               R with line and arrow to the                   The  brown  fox             

                                                              point  where the reader returned 

                                                              to repeat 

	                                                                                                                                (   brave/SC  (   

Self correction:  no error                      SC after the error to indicate                  The  brown  fox             

                                                               child has corrected error

	                                                                                                                                         TA

Intervention/ student confused,            Write TA if you need to tell                     [ The  brown  fox ]…            

unwilling to try again:  one error           student to “try again and point

                                                               to where he/she needs to try again.

                                                               Place brackets around part of 

                                                               text child had to try again.

	                                                                                                                                 (       T         (
Intervention/ unable to read a                 Write T above word if you tell              The  brown  fox             
word:  one error                                      the child after a 5 seconds or longer

                                                                wait.

	                                                                                                                                  (      A        (
Appeal/  child appeals for help,              Write A above the word told.                 The  brown  fox             
teacher responds “Try something” ,

waits 3-5 seconds before telling the 

child the correct word. one error


1   www.readinga-z.com   
Running Record

  Student’s Name_________________________________________________     Date_______________

Book Title/Level _____The Wheel/ Level D_____________________________________________

Accuracy Rate: _92%__        Error Rate: __1: 12__        Self Correction Rate: __1:4___ 

Comments: ____Good phasing, some intonation__________________________________________

	page
	E = errors   SC = self-correction

M = meaning   S = structure  V = Visual
	E
	SC
	E

M S V
	SC

M S V

	   3
	                                            (      of/sc (    (
     The  wheel  comes  off   the   truck
	
	l
	M S V
	
M S V

	   4
	    (    (          (     (      (
    It   rolls  down  the  hill 

        (         (         (  

     Faster  and  faster
	
	
	   
	

	   5
	          (      (        went/goes   (        (     (
      The  wheel   rolls  through  the  field

         (    (     p/(   (     (
       It  rolls  past   the  cows

             (        (      (
       Faster  and  faster
	l

l
	
	   M S V
	

	   6
	           (       (        (        (           (    farm   

      The  wheel  rolls  through  the  barn

          (      (            TA   

       It  rolls  [ past  the chickens ]
            (        (       (
      Faster  and  faster
	l

l


	
	
 M  S  V
 M S V
	

	    7     
	          (      (       (         (         (      water
      The wheel  rolls  toward  the  river

         (    (       (     (     T
      It   rolls  over  the  bridge

          (        (       (
      Faster and  faster
	l

l
	
	M  S  V
M S V
	

	   8
	       (          (        (    in/sc  (       (             
      The  wheel  rolls  into  the  school

        (     (    (  of   (    (      
      It  rolls out ^   the  door
          (        (        (      
      Faster and  faster                                   R
           (      (        (         (          (        (      
      The  wheel  rolls  through  the  town
	l
	l
	M S V
	M S V

	     9
	       (      (       (       (       P  /  (  R   
       It  rolls  past  the  policeman

              (         (        (      
       Faster  and  faster
	
	
	
	

	  10
	               (        (      (      (        (        T    
       The  wheel  rolls  into  the  garage

           (       (        (          
        It  stops  rolling

             (        (       (   (    (     track/sc
        The  wheel  is on  the  truck
	l
	l
	M S V
M S V
	M S V
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                                                                                                       Totals
	8
	3
	


Running Record
    Student’s Name_________________________________________________     Date_______________

Book Title/Level ______________________________________________________________________

Accuracy Rate: ________ Error Rate: ________ Self Correction Rate: _________ Fluency___________

Comments: _________________________________________________________________________ 

	page
	E = errors   SC = self-correction

M = meaning   S = structure  V = Visual
	E
	SC
	E

M S V
	SC

M S V

	
	
	
	
	
	

	Totals
	
	
	


Adapted from    www.readinga-z.com   

	Pge #
	Text Title:                                     Level:                                                            
	E
	SC
	E

E

MSV
	SC

MSV

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	




Continuum of Children’s Development in Early Reading and Writing*

Note: this list is intended to be illustrative, not exhaustive.  Children of any grade level will function at a variety of phases along the reading/writing continuum.

	Phase 1:  Awareness and exploration (goals for preschool)

     Children explore their environment and build the foundations for 
     learning to read and write.
Children can

· enjoy listening to and discussing storybooks

· understand that print carries a message

· engage in reading and writing attempts

· identify labels and signs in their environment

· participate in rhyming games

· identify some letters and make some letter-sound matches

· use known letters or approximations of letters to represent 
   written language (especially meaningful words like their 
   name and phrases such as “I love you”)

What teachers do
· share books with children, including Big Books, and model 

    reading behaviors

· talk about letters by name and sounds

· establish a literacy-rich environment

· reread favorite stories

· engage children in language games

· promote literacy-related play activities

· encourage children to experiment with writing

What parents and family members can do

· talk with children, engage them in conversation, give names 

    of  things, show interest in what a child says

· read and reread stories with predictable text to children

· encourage children to recount experiences and describe ideas 
    and events that are important to them

· visit the library regularly

· provide opportunities for children to draw and print, using 
    markers, crayons, and pencils

Phase 2:  Experimental reading and writing (goals for    

                 kindergarten)

     Children develop basic concepts of print and begin to engage in  

     and experiment with reading and writing.

Kindergartners can
· enjoy being read to and themselves retell simple narrative 
    stories or informational texts

· use descriptive language to explain and explore 

· recognize letters and letter-sound matches

· show familiarity with rhyming and beginning sounds

· understand left-to-right and top-to-bottom orientation and

    familiar concepts of print

· match spoken words with written ones

· begin to write letters of the alphabet and some high
   frequency words
· model strategies and provide practice for identifying 

    unknown words

· give children opportunities for independent reading and   

    writing practice

· read, writing, and discuss a range of different text types (poems, informational books)

· introduce new words and teach strategies for learning to spell  

    new words

· demonstrate and model strategies to use when comprehension breaks down

· help children build lists of commonly used words from their 

    writing and reading 

What parents and family members can do
· talk about favorite storybooks

· read to children and encourage them to read to you

· suggest that children write to friends and relatives

· bring to a parent-teacher conference evidence of what your child can do in writing and reading 

· encourage children to share what they have learned about their writing and reading

Phase 4:  Transitional reading and writing 
                 (goals for second grade)
   Children begin to read more fluently and writer various text forms 
   using simple and more complex sentences.
Second-graders can
· read with greater fluency

· use strategies more efficiently (rereading, questioning, and so on) when comprehension breaks down

· use word identification strategies with greater facility to unlock unknown words

· identify an increasing number of words by sight

· write about a range of topics to suit different audiences

· use common letter patterns and critical features to spell words

· punctuate simple sentences correctly and proofread their own work

· spend time reading daily and use reading to research topics

What teacher do

· create a climate that fosters analytic, evaluative, and reflective thinking

· teach children to write in multiple forms (stories, information, poems)

· ensure that children read a range of texts for a variety of purposes

· teach revising, editing, and proofreading skills

· teach strategies for spelling new and difficult words

· model enjoyment of reading 

What parents and family members can do

Continue to read to children and encourage them to read to you

· show children your interest in their learning by displaying their written work
· visit the library regularly
· support your child’s specific hobby or interest with reading materials and references
	What teachers do
· encourage children to talk about reading and writing experiences

· provide many opportunities for children to explore and identify sound-symbol relationships in meaningful contexts

· help children to segment spoken words into individual sounds and blend the sounds into whole words (for example, by slowly writing a word and saying its sound)

· frequently read interesting and conceptually rich stories to children

· provide daily opportunities for children to write

· help children build a sight vocabulary

· create a literacy-rich environment for children to engage independently in reading and writing

What parents and family members can do
· daily read and reread narrative and informational stories to children
· encourage children’s attempts at reading and writing
· allow children to participate in activities that involve writing and reading (for example, cooking, making grocery lists)
· play games that involve specific directions (such as “Simon Says”)
· have conversations with children during mealtimes and throughout the day
Phase 3:  Early reading and writing  (goals for first grade)
     Children begin to read simple stories and can write about a 
     topic that is meaningful to them.
First-graders can
· read and retell familiar stories

· use strategies (rereading, predicting, questioning, contextualizing) when comprehension breaks down

· use reading and writing for various purposes on their own initiative

· orally read with reasonable fluency

· use letter-sound associations, word parts, and context to identify new words

· identify an increasing number of words by sight

· sound out and represent all substantial sounds in spelling a word

· write about topics that are personally meaningful

· attempt to use some punctuation and capitalization

What teachers do
· support the development of vocabulary by reading daily to the children, transcribing their language, and selecting materials that expand children’s knowledge and language development.
· engage children in activities that require reading and writing

· become involved in school activities

Phase 5: Independent and productive reading and writing (goals for third grade)
     Children continue to extend and refine their reading and writing to suit varying purposes and audiences.

Third-graders can
· read fluently and enjoy reading

· use a range of strategies when drawing meaning from the text

· use word identification strategies appropriately and automatically when encountering unknown words

· recognize and discuss elements of different text structures

· make critical connections between texts

· write expressively in many different forms (stories, poems, reports)

· use a rich variety of vocabulary and sentences appropriate to text forms

· revise and edit their own writing during and after composing 

· spell words correctly in final writing drafts

What teachers do
· provide opportunities daily for children to read, examine, and critically evaluate narrative and expository texts

· continue to create a climate that fosters critical reading and personal response

· teach children to examine ideas in texts

· encourage children to use writing as a tool for thinking and learning

· extend children’s knowledge of the correct use of writing conventions

· emphasize the importance of correct spelling in finished writing products

· create a climate that engages all children as a community of literacy learners

What parents and family members can do
· continue to support children’s learning and interest by visiting the library and bookstores with them

· find ways to highlight children’s progress in reading and writing

· stay in regular contact with your child’s teachers about activities and progress in reading and writing

· encourage children to use and enjoy print for many purposes (such as recipes, directions, games, and sports)

· build a love of language in all its forms and engage children in conversation

                              * Note: origin unknown



The Yopp-Singer Test of Phoneme Segmentation

Purpose:  To measure children’s ability to pronounce individual sounds (phonemes) in words spoken by the examiner.

Directions for Administration:
1. Have one test sheet for each student in the class that is to be assessed.  THIS TEST IS STRICTLY ORAL.  The child should not see the words on the list.

2. Assess students individually in a quite place.

3. Keep the assessment playful land game-like.

4. Explain the game to the student exactly as the directions specify.

5. Model for the student what he or she needs to do with each of the practice words.  Have them break apart each word with you.

Students are given the following directions upon administration of the test:
“Today we’re going to play a word game.  I’m going to say a word and I want you to break the word apart.  You are going to say the word slowly, and then tell me each sound in the word order.  For example, if I say “old: you should say ‘/o/-/1/-d/’.  ) The teacher says the sound, not the letters.)  Let’s try a few words together.”
The practice items are ride, go, and man.  The teacher should help the student with each sample item, segmenting the item for the student if necessary and encouraging the student to repeat the segmented word.  The student is then given the 22 item test.  If the child responds correctly, the teacher says, “That’s right” If the student gives an incorrect response, he or she is corrected.  The teacher provides the appropriate response.  The teacher circles the numbers of all correct answers.
The student’s score is the number of items correctly segmented into all constituent phonemes.  No partial credit is given.  For instance, if a student says “/c/-/at/” instead of “/c/-/a/-/t/,” the response may be noted on the blank line following the items but is considered incorrect for the purposes of scoring.  Correct responses are only those that involve articulation of each phoneme in the target word.  

Teachers may gently provide the correct answer to the child after incorrect response.  For example:  If the child responds with a partial segmentation (“/d/-/og/”), the teacher should record the response as given, then say something like: “That’s close, but you only separated some of the sounds.  Please separate all of them like this: dog /d//o//g/”.

If a child restates the word, encourage separation of sounds saying, “Yes, the word is “dog.”  Can you tell me all the sounds you hear in the word ‘dog’?  If the child continues to restate the word, record that response.

If the child responds by spelling the word, say “Wow!  You spelled that word!  Very good, but what I am asking you to do is tell me all of the sounds, not the letters in the word.”  Let the child try again and record that response.

If a child shrugs, restate the item and encourage a response.  Then, if no response is obtained, provide the correct response before moving to the next item.

Some children have phonological delays; their articulation is not fully developed.  It is not uncommon to see a kindergartner or first grader who has difficulty with the /s/ and /or/ /r/ sounds.  A child may pronounce “sat,” for example, “that.”  If a child responds “/th/ - /a/ - /t/” for “sat,” score the response as correct, but note the articulation problem.

	Yopp-Singer Test of Phoneme Segmentation

Student’s name _______________________________ Date __________________________

Score (number correct) _______________________

Directions: Today we’re going to play a word game.  I’m going to say a word and I want you to break the word apart.  You are going to tell me each sound in the word in order.  For example, if I say “old,” you should say “/o/-/l/-/d/.”  (Administrator: Be sure to say the sounds, not the letters, in the word.)  Let’s try a few together.

Practice items: (Assist the child in segmenting these items as necessary.)    ride,   go,   man

Test items: (Circle those items that the student correctly segments; incorrect responses may be recorded on the blank line following the item.)

1. dog _____________________                            12.   lay _______________________

2. keep ____________________                             13.   race ______________________

3. fine _____________________                             14.  zoo _______________________

4. no ______________________                             15.  three ______________________

5. she ______________________                            16.  job _______________________

6. wave ____________________                             17.  in ________________________

7. grew ____________________                              18.  ice _______________________

8. that _____________________                              19.  at ________________________

9. red _____________________                               20.  top _______________________

10. me _____________________                                21.  by _______________________

11. sat _____________________                                22.  do _______________________

The author, Hallie Kay Yopp, California State University, Fullerton, grants permission for this test to be reproduced.  The author acknowledges the contribution of the late Harry Singer to the development of this test.
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what do we mean by reading levels?








WHAT CRITERIA IDENTIFIES READING LEVELS?











       what to use for determing reading levels?








   Making decisions…  important information to consider








Running Records are given to: determine a student’s instructional needs, guide teaching, track progress, help a teacher compare and group students and check how well a text is matched to a student’s needs.  To use this record sheet place a ( in each box to represent each word read correctly.  Note an error by placing the approximated guess over the correct word (ie. Everywhent/everywhere ).  It is important to analyze errors and self-corrections. For help with conventions for recording miscues and self-corrections and for miscue analysis, see work by Marie Clay (suggested titles: Running Records for Classroom Teachers (2000) and An Observation Survey for Classroom Teachers (1993)).








 














Introduction to the Assessment Toolkit





100-  E   x  100     


        RW       1                    


     





GRADE:





(





(





RECORDER:





SCHOOL:





DATE:





NAME:





ie. 100 - 15   x   100 = 90%


              150         1








Comments/Notes:





Other things to consider when listening in on a reader: reading behaviors (ie. directionality, patterns of responses, pacing etc…), a fluency rubric, reading rates, self-corrections, & comprehension. 











# of errors/miscues  and the  % correct are based on 100 words.


Circle student’s score below.


Note:  If longer text is needed for intermediate, use 2 of these sheets and double the number of errors to obtain % correct using 200 words.�
�
Easy/ Independent�
Instructional�
Hard/ Frustration�
�
# of errors�
% 


correct�
# of errors�
%


 correct�
# of errors�
% correct�
�
0�
100%�
6�
94%�
11�
89%�
�
1�
99%�
7�
93%�
12�
88%�
�
2�
98%�
8�
92%�
13�
87%�
�
3�
97%�
9�
91%�
14�
86%�
�
4�
96%�
10�
90%�
15�
85%�
�
5�
95%�
�
�
16�
84%�
�






Note: To determine an accuracy rate for a running record with other than 100 running words, the formula is: 














 





The student:


___reads with fluency


___reads for meaning


___decodes


___uses visual clues


___uses syntactic clues


___uses semantic clues


___self-corrects


___makes appropriate guesses





RUNNING RECORD SHEET





WHAT CRITERIA IDENTIFIES READING LEVELS?
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